August 2016

	Grade 4
Unit Overview
Interpreting Characters: The Heart of the Story

	Focus Teaching Points
	Thinking, talking, and writing about our reading:
· Reading with intensity—growing ideas, noting important things to talk about, figuring out confusing parts 
· Reading a high volume of books just within reach—stretching ourselves to read harder books 
· Creating classroom procedures and systems to share and organize books
· Retelling and synthesizing to cement comprehension

· Envisioning—making movies as we read by paying attention to the images, mood and sounds within our books. 

· Using learning progressions, in conjunction with partners, to set and assess progress toward reading goals 
· Developing defensible ideas about characters

· Using the story arc to notice important details about characters

· Growing ideas by noticing author’s craft; finding meaning in important details

· Using precise academic language to make our ideas about characters more precise, insightful and sophisticated

· Finding complexity in characters
· Debating different viewpoints
· Using text evidence to support ideas
· Studying story elements beyond characters
· Noticing how parts across the whole book fit together; growing ideas by noticing patterns and making connections
· Developing understandings of big life issues
· Finding meaning in recurring images, objects and details 
· Celebrating by creating a self-portrait in books

	Key CCSS Standards
	Reading Standards for Literature (RL)
· 1, 2, 3, 4, 5, 6, 7, 9, 10
Reading Standards: Foundational Skills (RF)
· 3, 3a-3f, 4, 4a-4c
Speaking and Listening Standards (SL)
· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L)
· 1, 2, 3, 4, 5, 6

	Recommended Professional Resource(s) to Guide Instruction
	· Interpreting Characters: The Heart of the Story by Lucy Calkins and Kathleen Tolan from Units of Study for Teaching Reading (2015)

· Online resources at Heinemann.com. A variety of resources to accompany this and the other Grade 4 Units of Study for Teaching Reading are available online through Heinemann.  To access and download this information, you will first need to set up a free account, follow the directions on page xv of this first unit. 

	Bends in the Road
	· Establishing a reading life
· Thinking deeply about characters
· Building interpretations

	Recommended Anchor/Mentor Texts
	· Tiger Rising by Kate DiCamillo is the mentor text recommended and referred to throughout the unit.  
· You may also decide to select an alternate text.  Just be sure that the text has rich, complex characters and issues that push fourth graders to consider problems that do not have clear-cut answers. You will also want to select a text that represents a quality piece of literature and will serve as a strong model for investigating the author’s craft.  
· Please note that Because of Winn-Dixie has now been designated as a read-aloud for the Grade 3 Character unit and should no longer be used as a mentor text for whole class instruction.

	Tips for the Unit
	· This unit is written for the first days of school, and should begin right away. The “Orientation to the Unit” (pages vi – xvi) is very helpful in understanding the big picture of the unit and the important learning of each bend.  It is a rich unit, combining teaching points and ideas from the original Understanding Character Unit with Interpretation Text Sets.  Given that the unit is new and aims to accomplish so much up front, we encourage you not to skip around with sessions, but take your time now to get to know the sessions as they are written.

· Check out the Pacing Guide for The Tiger Rising on page xvi.  This guide shows you which sections you will want to read prior to the minilesson and which excerpts you will use during the minilesson to keep the minilesson focused and brief.

· You have some options where this unit and the next reading units are concerned in your calendar for the fall. You may decide to follow the calendar as is, teaching this unit first and then beginning the mini-unit, Writing about Reading, afterwards.  You may also decide to weave the fiction Writing About Reading lessons into the character unit and the nonfiction Writing About Reading lessons into the November nonfiction unit.  Finally, you could also opt to integrate the Writing About Reading lessons as described above and teach a mini-unit on poetry between the character unit and the nonfiction unit (such as Bend I of Little Things Are Big: Making Meaning from Poems and Poetic Craft in Literature).

· Volume matters.  Students should be reading MANY fiction books in order to develop critical thinking as readers of any narrative text. Also, this is a unit in which students can move up in levels of text complexity.  It is easier to nudge students toward more difficult text once they have been reading in a genre and are familiar with it. 

· Use the unit’s student rubrics and learning progressions that support student growth and track progress toward the end-of-year grade level standards.  These materials are found in the Reading Pathways book found in your Units of Study for Teaching Reading box and on the Heinemann.com online resources.
Partnerships:

· It is extremely important that students read every day (eyes on text) for at least 35 minutes (rather than engage in tasks about reading) and have at least 5 minutes for partnership conversations each day.  

· As you prepare for partnerships during this unit, you may decide to pair partners with the same text or engage children in reading different titles. 

· If partners read the same text, help them identify a common stopping place in the text with a post-it note.  Once partners get to the post-it note, they can read from another book in their book bag or bin so as not to read-ahead before partner conversations.  Just a word of caution on setting a “stopping place”: you will want to be sure partners have enough time to read a good portion of the text in each sitting so that they can engage in meaningful conversations about characters in their text.  In other words, you will want to be sure that they don’t drag out a book, one chapter at a time, during the reading block.  Rather, help students “chunk” out the book.  This is a nice scaffold for students who may need support in reading, talking, and thinking about a text that is challenging because it is a new level of complexity or they need support in general.

· Another option is for partners to read different titles, then swap books upon completion. In this configuration, partners focus the conversation on similarities and differences of characters in their books, citing evidence from the book to support their thinking, thereby providing information about the plot to their partner. Conversations that grow theories address the motivations and behaviors of different characters as well as how the characters’ relationships shift depending on who each is and what challenges the author has created. 
· Intersperse minilessons on understanding character with lessons on how to talk about character within partnerships.  One effective forum for this kind of teaching is through a “fish-bowl” configuration in which one set of partners sits in the middle of a circle and engages in a discussion about their text.  While the partners talk, the rest of their classmates observe.  Then afterward, facilitate a conversation with the class about what they notice worked and what they noticed the partners could do to strengthen their conversation (e.g. build on each other’s ideas, ask clarifying questions).  

	Assessment
	· QRI: See Grade 4 Assessment Expectations for details
· We encourage you to conduct the pre-assessment for this unit.  The pre-assessment can be found on the Heinemann website within the resources for the unit and can be used as a baseline to assess progress. 
· Important Note: The post-assessment for this unit, also found on the Heinemann site within this unit, will be conducted district-wide as part of the required Silent-Reading Assessment.  Please be sure not to use the post-assessment until the district protocol and administration materials are released prior to an October testing window.

	Celebrations
	· The suggestions for celebration relate to the idea that “we are what we read.” Children explore the idea of self-portraits and then make bookmarks that represent who they are as readers, including titles of favorite books, quick sketches of scenes, quotes, and so on.

· See Session 19: Celebration: Creating Self-Portraits in Books on pages 176-181 for suggestions on how to celebrate the culmination of this unit and samples of student work. 



