
	Grade 4
Unit Overview
Interpretation Text Sets 

	Focus Teaching Points
	Thinking, talking and writing about reading:
· Considering real-life moments and moments in books for life lessons
· Constructing more than one interpretation from a text
· Identifying themes within and across texts
· Supporting themes with text evidence
· Revising ideas about themes while reading
· Studying differences between stories that share similar themes
· Note-taking in a way that highlights similarities and differences between texts with similar themes
· Analyzing texts’ similarities and differences and how these impact ideas about theme
· Analyzing the impact of how characters and events in books impact our own reactions and responses to events in our lives
· Developing and revising ideas about theme as we read
· Identifying symbols for themes and ideas
· Noticing signs of significance to find deeper meaning in texts

	Key CCSS Standards
	Reading Standards for Literature (RL)
· 1, 2, 3, 4, 5, 6, 7, 9, 10
Reading Standards for Information (RI)
· 1, 2, 3, 4, 5, 6, 7, 8, 9, 10
Reading Standards: Foundational Skills (RF)
· 3, 3a-3f, 4, 4a-4c
Speaking and Listening Standards (SL)
· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L)
· 1, 3, 4, 5, 6

	Bends in the Road
	· Considering the implications of stories
· Noticing how themes may develop differently across texts
· Understanding the role of symbolism and literary devices in relationship to theme
· Coaching into clubs

	Recommended Professional Resource(s) to Guide Instruction
	“Interpretation Text Sets” from A Curricular Plan for the Reading Workshop, Grade 4 (e-doc)



	Recommended Anchor/Mentor Texts
	You will find recommendations and descriptions of mentor texts at the following link on our literacy coach web site.  You can create a mini-text set based on a selection of these texts or others.


	Tips for the Unit
	[bookmark: _GoBack]“It’s an easy job to tell young readers what the ideas are in a novel. It’s easy to tell them a theme and have them find evidence for that theme in a text. It’s easy, that is, to hand over a piece of literature as content to your students and have them hunt and peck for answers to questions you devise. It is much more challenging to teach young people to think for themselves.” –Lucy Calkins
· This unit is a favorite of grade 4.  Students are immersed in reading, thinking, writing and talking about the ideas and themes in the books they read—supporting their ideas with evidence, comparing and contrasting themes within and across texts, and doing this work with increasing independence.  As you consider how this unit will go, continue to aim for handing over responsibility to students so that they are the ones doing the heavy (but satisfying!) work of this unit.
· Volume makes the difference in how this unit “plays out.”  You will find that conversations naturally become deeper and more authentic the more students read across texts.  See notes under the Classroom Library for variations on how to plan for the texts children will read and pages 96-97 for specific suggestions for organizing text sets on of the e-doc.
· Text complexity also matters.  The richness of characters, complexity of plot and depth of themes increases as text complexity increases.  Aim to move children into texts that increase in text complexity.
· You might begin this unit by helping students reflect upon the significance of events in their own lives, just as they began to do when writing Personal Essays.  As a class, you might also revisit previously read texts and co- construct a chart listing the possible themes found in these texts. 
· As you do the work of this unit, you will help your students understand and clarify the notion of theme—an idea that appears in more than one story (e-doc, pages 98-99). Use this time to continue to help your readers understand the difference between topic (e.g. “Losing a Pet”) and theme (“Losing a pet can be like losing a piece of your childhood.”) and how we support any possible theme with evidence.
· See prompts to support charting interpretations on page 100 of the e-doc and charts to support talk in book clubs on pages 107-108.
· As your students read within their texts, remind them to think from the beginning, not the end, “What could this book be teaching me about life?”  
· If students name theme in one word, such as “Friendship,” prompt students by asking, “What is the author trying to teach us about friendship?” Then, as students compare and contrast texts, follow-up with, “How is what this author is saying about friendship similar or different from what that author is saying?”  
· Support your students in finding evidence for theme not in just one section, but across the text.  
· Use the Student Rubrics and Learning Progressions introduced with our new silent-reading assessment to track growth and identify instructional next steps.
 

	Classroom Library
	· See pages 96-97 of the e-doc for suggestions on preparing your classroom library.
· Suggestions for student book club choices, categorized by possible themes, can be found under Mentor Texts for the unit.

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Reader’s Notebooks that have sections: for example, Reading Log, Try It!  for exercises from minilessons, Independent Thinking for annotations and stop and jots, Longer Writing for longer responses to text, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations
· Active engagement anchor charts 
· Thinking and talking strategy bookmarks 

	Assessment
	· During the week of January 24th the window will be opened for you to administer the new Winter Silent Reading Assessment.  This assessment parallels the one you gave in September and will track progress on the same types of questions.  The protocol, student materials and scoring materials can be found under the main Assessment tab and will be available early in January.  
· Because you will be completing this Winter Silent Reading Assessment mid-unit, you can use this information to guide instruction for the remainder of the unit.  In essence this will replace the pre or post-assessment from last year (which is now optional).

	Celebrations
	· For the celebratory end to the month’s work, you may want to break up book clubs and create new groups with six or seven students in each for “literary salons”—an age-old forum to discuss books and share ideas with one another. The structure and guidance you provide will depend on the individuals within your class.  You may leave discussions open, simply suggesting that the members of the temporary clubs discuss the ideas in the books that they read and their thoughts with one another. For those who need a bit more guidance, you may suggest mini book talks in which members share their books, describing what the author of one of their selected books tried to accomplish in terms of character, plot or theme.  



Template adapted from Growing Readers: Units of Study in the Primary Classroom by Kathy Collins (2004) and adapted from A Curricular Plan for the Reading Workshop, Grade 4 by Lucy Calkins (2011).

