Nonfiction Text

Giving Evidence to Support Analysis
I THINK THIS BECAUSE . . .
	Name It
	Giving a reason for an idea or theory you have.
Sentence stems: I think this because . . .; One reason I think this is . . .


	Why Do It?
	Helps you offer evidence to back up your ideas.


	Model It
	Bees must be smarter than most other insects.  I think this because they are able to actually communicate with one another.  They do different dances to tell each other where the flowers are and how far away the flowers are.  I know lots of other insects like ants work together to get a job done, but I don’t know any other insects that can actually communicate by dancing!
Ask students to name what evidence you gave for your theory about bees being smarter than most other insects.

	Try It
	Turn and talk:  Have students tell a partner what phrase or phrases they could use to help them provide evidence for their thinking.  Follow with a brief, whole-class share.
Strategy entry: In the strategy section of their reader’s notebooks, students write “I think this because” at the top of the next blank page.  Ask students to write a strategy entry in which they first describe something they think about a particular topic in the shared text and then follow it with evidence about that idea.  With The Honey Makers, for example, have students describe what they think about the job of being a beekeeper.  Remind students they can use I think this because . . . or One reason I think this is because . . .  to shift from what they think to giving evidence for their thinking.

	Share It
	All students share their entry with a partner.  Then two students, previously chosen, read their entries to the class.  Classmates comment on where each student used the strategy taught.


FOR EXAMPLE

	Name It
	Giving an example from the text to support an idea or theory.
Sentence stem: For example . . . 


	Why Do It?
	Helps you give concrete evidence for an idea; helps you go from being general to be being specific.


	Model It
	Bees seem to be extremely efficient at working together.  For example, they always have a job such as taking care of the queen, or guarding the hive or foraging for nectar from flowers.  And they seem to be doing their job constantly.  Bees also do dances to explain where to find more flowers so they can all benefit from one bee’s discovery . . . 
Ask students what kinds of evidence you gave using For example . . .

	Try It
	Turn and talk:  Have students tell a partner why for example can be a good phrase to use for giving evidence, followed by a brief, whole-class share.
Strategy entry: In the strategy section of their reader’s notebooks, students write “For example” at the top of the next blank page.  On the board, write a general fact pertaining to the read-aloud, such as “Bees are very busy creatures” or “Being a beekeeper is a lot of work,” and have students copy down that sentence in their notebooks.  Then have them work in pairs looking through their shared text for examples that support one of these ideas.  After several minutes, have students continue with their strategy entry and use the phrase For example . . . to go from a general statement to offering specific examples.

	Share It
	All students share their entry with a partner.  Then two students, previously chosen, read their entries to the class.  Classmates comment on where each student used the strategy taught.


Sample lesson from Readers Writing:  Lessons for Responding to Narrative and Informational Text, Elizabeth Hale, 2014, p. 92
